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Testing and Assessment  

 

üAssessment : tests, projects , 
portfolios, observation of 
performance, etc . 

üFormative assessment : checks 
progress of learning  

üSummative assessment :  checks 
results at end of program  



Types of tests (purposes)  

üAchievement tests 

üAdmission tests  

üAptitude tests 

üDiagnostic tests 

üLanguage dominance tests  

üPlacement tests 

üProficiency tests  

üProgress tests 



Direct vs. indirect testing  

üDirect testing : Ss perform the skill to be 
measured (e.g., A translation test in which 
Ss translate a text.]  

ü Indirect testing: Measures the abilities 
underlying  the skills to be measured (e.g., 
A writing test  in which Ss identify 
grammatical errors in sentences)  

üSemi-direct testing: (e.g., tape recorded 
speaking test)  

 

 



Problems & limitations  

üDirect testing:  
Á  only limited tasks can be measured  

Á  may take long time  
Á  may require special materials  

 

ü Indirect testing:  
Á trait being measured may not be 

good indicator of overall skill  
 



Discrete point vs. integrative tests  

üDiscrete point tests : 

Á Assume that language can be broken 
down into separate elements  

Á  Focus on one linguistic element at a time  

Á  Tend to be indirect  

ü Integrative (holistic) tests: 

Á  Require Ss to address many  linguistic 
elements simultaneously  

Á  Tend to be direct  



Criterion -referenced tests   

üSeek to classify Ss according to specific 
criteria or tasks  

üYield direct info on what  Ss can do.  

üYield percentages and cut -off scores.  

üUnaffected by other test -takersõ 
performance.  

üTend to be òlow stakesó tests. 
 



Norm -referenced tests  

üIndicate how Ssõ performance compares 

to that of other groups of test -takers  

üUsually yield percentiles or  grade 

equivalence scores  

üMay be affected by performance of 

other Ss.  

üTend to be òhigh-stakesó tests. 



Objective vs. subjective tests  

üObjective tests:  

Árequire no judgment by the scorer (e.g., 
multiple choice, T/F tests)  

Ámechanical cut -offs lack nuance  

üSubjective tests:  

Árequire judgment by the scorer (e.g., 
essay questions, compositions)  

Áscoring can vary tremendously  

 



History of language 

testing  

üPrior to 1950s: Grammar Translation 
Method, reading -oriented methods  

ü1950s-1960s: reliance on structural 
linguistics, behavioral psychology, 
discrete point tests  

üAfter1960s:  concern with testing 
communicative language ability and 
more holistic measures  
 



Communicative competence  

üThe ability to use language effectively 

to communicate in real - life interactions  

üComponents  

ÅStructural competence  

ÅDiscourse competence  

ÅSociolinguistic competence  

ÅStrategic competence  



Communicative 

language testing  

üRequires tasks that are genuinely 

communicative and authentic  

üMay be more time -consuming  

üUltimately yield richer data  

üShould produce better assessments 

that can lead to curricular 

improvement  

 

 



Problems of measuring 

communicative competence  

u Language competence is multidimensional 
and difficult to operationalize.  

u Testers assume that itõs sufficient to measure 2 

separate monolingual states to obtain an 

adequate measure of a bilingual  

u An adequate methodology to capture the 

specific nature of bilingual behavior is 

lacking.  

 



Comparative measures   

uApproach: take measures in each of 

bilingualõs 2 lgs and compare them.  

uHowever , wide variations exist between 

competence of native speakers of same 

lg., so itõs extremely difficult to identify 

and operationalize the salient features of 

native competence.  

 




